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Raising Young Children in a New Country: Supporting Early Learning and Healthy Development Handbook 
was created for Early Head Start/Head Start programs, Refugee Resettlement, Migrant and Seasonal 
Head Start (MSHS), Early Care and Education Providers and other community agencies serving  
refugees and immigrants to ensure that families have the basic information they need for raising  
children birth through age five in this country. The Handbook emphasizes the following six themes:  
family well-being, safety and protection, guidance and discipline, healthy brain development, early  
learning and school readiness, and connecting to early care and education.  
 
The Handbook is intended to begin focused conversations about diverse parenting practices in  
order to promote cross-cultural understanding; it should not serve as a “how to” booklet. The  
content and themes can be interwoven into existing program resources and services.  
 

Process for Engaging Families:  
 
1    Staff Self-Reflection

•	 Before exploring themes, staff can participate in self-reflective exercises to become  
more aware of their own parenting beliefs and practices that are rooted in their  
culture. This is an opportunity for staff to explore diverse points of view and to consider 
differences before interacting with families. It is important that this process be inclusive 
and respectful, so the staff feel comfortable and safe discussing their experiences. This 
exercise also fosters cross-cultural understanding and reflects ways that staff may later 
engage and respond to families with diverse parenting practices. 

•	 The Raising Young Children in a New Country: Early Learning and Healthy  
Development Personal Reflections handout (see attached) is a sample  
of what may be used to facilitate conversation about different develop- 
mental expectations and responses to individual cultural parenting  
approaches (e.g., sleeping arrangements; or toileting practices). Staff  
members are encouraged to create their own Personal Reflections  
handout questions based on what is relevant in their program.

2    Team Planning  
•	 Staff and families can discuss a theme that is most relevant to the lives of  

families in the program.

•	 Workshops or meetings can be led in partnership with staff, an experienced  
newcomer parent, a U.S.-born parent, and/or community partners. This model  
promotes equality, shared learning, and relationship-based practice.

•	 The Handbook's content and activities can be infused into existing services 
and Head Start frameworks. For example, it can be a tool in addressing the 
Office of Head Start National Center on Parent, Family, Community Engage-
ment’s (PFCE) Relationship-Based Competence #4, “Parent-Child Relationships  
and Families As Lifelong Educators.” 

   Raising Young Children in a New Country:      Supporting Early Learning and Healthy Development Personal Reflections

Email: NCCLR@bankstreet.edu  •  Toll Free: 888-246-1975  •  NCCLRinfo@edc.org 

Toll Free: 855-494-0331 •  http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic

Family Well-BeingWhat do you think about breastfeeding in public? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Healthy Brain DevelopmentWhat role should TV/iPads play in young children’s lives?. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Safety and ProtectionWhat does “reasonable risk” look like for toddlers? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Early Learning and School Readiness
  Should families encourage their 3-year-olds to eat without  
assistance?

 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Guidance and DisciplineShould “time-outs” play a role in discipline?
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Connecting to Early Group CareHow long should infants/toddlers be in group care each day? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Culture
Personal Reflections

Ways to Use Raising Young Children in a  
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Head Start Performance Standards
         45 CFR 1304.40 Family partnerships 

•	 (d) Parent involvement — general. (1) In ad-
dition to involving parents in program policy-
making and operations (see 45 CFR 1304.50), 
grantee and delegate agencies must provide 
parent involvement and education activities 
that are responsive to the ongoing and ex-
pressed needs of the parents, both as individu-
als and as members of a group. Other commu-
nity agencies should be encouraged to assist 
in the planning and implementation of such 
programs.  

 

•	 (e) Parent involvement in child  
development and education. (3) Grantee  
and delegate agencies must provide opportu-
nities for parents to enhance their parenting 
skills, knowledge, and understanding of the 
educational and developmental needs and ac-
tivities of their children and to share concerns 
about their children with program staff (see 
45 CFR 1304.21 for additional requirements 
related to parent involvement). 

  2

•	 Activities can be ongoing to provide refugee and immigrant parents with opportunities  
to ask questions, try out new behaviors, and find positive support. 

3     Approaches and Resources: 
•	 During interactions with families, it is important to keep the following culturally  

responsive approaches in mind:  
		  –  Support home language 
		  –  Honor families’ cultures 
		  –  Identify and focus on family strengths  
		  –  Create opportunities to form relationships and learn from families 

•	 Raising Young Children in a New Country: Supporting Early Learning and Healthy Development  
Tip Sheets (Tip Sheets) are resources for Head Start staff, family leaders, and refugee  
resettlement service providers to support content in the Handbook. The Tip Sheets  
correspond to the themes in the Handbook and include conversation starters, cultural  
considerations, and additional resources on the topic. http://eclkc.ohs.acf.hhs.gov/hslc/ 
tta-system/cultural-linguistic/center/refugee-families.html

•	 To learn more about approaches to family engagement and parenting curricula for  
refugee families, please review Parenting in a New Country: A Toolkit for Working with  
Newcomer Parents. http://www.brycs.org/documents/raisingchildreninanewcountry_web.pdf 

 
Cultural Considerations: 

• Recent refugee arrivals may be more  

focused on critical needs (e.g., food, shelter,  

income) than on broader concepts of  

health and family well-being.

• Sometimes women from cultures with more 

gender separation may be more comfortable 

with female professionals for OB/GYN care.

• Prenatal vitamins and information on healthy 

prenatal care may not have been available to 

some refugee women, due to limited access 

to healthcare.  

• Some Muslim women may prefer prenatal 

vitamins in tablet form, as gelatin capsules  

may contain pork products.

• Pregnancy and childbirth may be seen as a 

normal part of life, rather than as a medical 

event. Prior to arrival in the U.S., some  

mothers may not have given birth in a  

hospital.

•	 Some	mothers
	may	have	specifi

c	concerns	

about cesarean sections, which are more 

common in the U.S., and because  

they may be more associated with death  

in the mother’s home country.

• Newly arrived families may need assistance 

arranging transportation to doctor’s visits,  

or they may need help accessing public  

transportation.

    

Remember to Mention:

• Pregnant mothers need healthy foods that 

are high in vitamin C, folic acid, calcium, and 

docosahexaenoic acid (DHA)—a type of 

omega-3—all of which are critical for the  

baby’s growth and brain development. 

• Foods to be avoided during pregnancy  

include raw or undercooked eggs and meat;  

products with unpasteurized milk (e.g., some 

soft	cheeses);	caff
einated	drinks;	an

d	fish	and	

shellfish	with	high
	levels	of	mercur

y	(e.g.,	

Shark,	King	Macke
rel,	Swordfish,	or	

Tilefish.)

• Drinking alcohol, smoking, or breathing  

second-hand smoke during pregnancy or 

while breastfeeding can harm the baby’s 

brain and development, as well as the  

mother’s health. 

• Check with a doctor about using certain 

medications while pregnant.

• Adults and children may work together to 

help prepare for the baby’s arrival (e.g.,  

father learning prenatal development, children 

practicing songs to sing to new baby).

Office of Head Start National Center on Cultural and Linguistic Responsiveness  Toll Free: 1.888.246.1975  •  ncclr@bankstreet.edu

All providers can work alongside families to explore prenatal care and maintaining  

a healthy lifestyle during pregnancy. This Prenatal Care Tip Sheet corresponds to page 1 

of the Raising Young Children in a New Country: Supporting Early Learning and 

Healthy Development Handbook. 

Conversation Starters: (or staff, families, and partners can design program-specific questions)

• How do families prepare for a new baby in your culture?

• Describe traditions and important practices that women and families follow during pregnancy. 

• What are sources of support that you use during pregnancy?

Family Well-Being: Prenatal Care Tip Sheet 

For Early Head Start/Head Start (EHS/HS); Refugee Resettlement; Migrant and Seasonal Head Start (MSHS);   

Early Care and Education Providers

RAISING YOUNG CHILDREN 

IN A NEW COUNTRY:

Supporting Early Learning and Healthy Development
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1.	 Design your own program-specific questions for each 
theme.

2.	 Divide staff into six groups and assign each group  
a question.

3.	 Ask each group to discuss the assigned question and  
to consider the following: their own opinions; differing  
 
 

opinions within their own family; and how a  
family in the program may respond.

4.	 Discuss implications for approaches to family  
engagement and ways to develop positive,  
reciprocal partnerships with families. 

5.	 Share back with the whole group.

6.	 Follow up support can occur during reflective  
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